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Abstract
In Malaysian schools, the mainstream academic curriculum and the periphery co-curricular activities form the backdrop of the
students’ learning environment. The academic clubs such as the English Language Clubs (ELCs) fall under the umbrella of 
co-curricular activities. While the academic curriculum has its monitoring mechanisms, the co-curricular activities have very
scanty systems for their advancement. The paper is based on a qualitative study conducted in the East Malaysian state of
Sarawak. Based on interviews conducted with ten teacher-advisors, the study sought to shed some light as to the status quo of 
ELCs in the state. It was discovered that while teachers diligently carried out the ELCs, a lack of structure and guidelines
impeded their proper implementation, development and influence thereby muting any desirable impact on the language
learning efforts of the students. This paper proposes a framework based on their perceptions and experiences. The model
suggests four categories of activities that could be part of the ELC model for its year-long activities.
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1. Introduction
One factor that most researchers agree upon with regard to language teaching and learning is that the more
conducive and supportive the learning environment is, the more successful the learning outcome will be. English 
language acquisition among Malaysian students generally has not had much success. This issue has been talked
about and debated at great lengths in almost all public arenas. The government has undertaken many measures
and many more continue to be taken, to address this situation. With the situation reaching a critical stage, the
government has decided to be more aggressive in arresting the downward slide of the standard of English
language by introducing some bold reforms which are currently being introduced. This paper espouses that an
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important way to improve the standard of English, is to go back to basics and that is to first get the students 
interested in the language. Out-of-class learning (co-curricular activities) could be a way to kindle an interest in 
the English language among students of low proficiency. Within the co-curricular activities in schools, English 
Language Clubs (ELCs) feature as academic clubs. They exist in the hope of continuing and complementing the 
academic content taught in the classrooms. However, while the academic curriculum has their own set of well-
defined monitoring mechanisms, the co-curricular activities do not.  In a current study, it was ascertained that in 
most schools, the ELCs were faithfully carried out despite constraints. At the same time, it was also found that in 
some schools the ELCs have been found to be underutilized, sidelined and sometimes totally disregarded even 
though they are a compulsory part of the school co-curriculum. It was found that teacher-advisors faced myriad 
problems. Among them was a lack of a proper structure and guidelines, which was a cause of much of the 
teacher-advisors’ frustration and anxiety. The aim of this paper is to highlight the benefits that the ELCs hold and 
to mitigate some of the teacher-advisors’ encumbrances by suggesting a model as to how the ELCs’ activities 
may be structured. 
2.0. English Language Clubs (ELCs) 
A school club or society is defined as ‘an entity of people, which has a structure, a constitution, rules and 
regulations and a student leadership. Its members share the same aptitude, interests and inclination to work and 
help to implement activities that will help them realize the aspirations and aims that have been set and agreed 
upon in order to develop each other’s talents, hopes and capabilities.’ Translated from Mobin (1999). An 
academic club such as the ELC can be a boon in any school if it is managed and carried out in a manner that 
promotes an active use of language in communication. According to Hyland (1993), most teachers realise that the 
best strategy to encourage communication in a classroom, is to remove the classroom!  He suggests that, by 
creating learning situations that interests and immerses students, the constraints of the classroom are weakened 
and thus this encourages the development of communicative language use. Such a place can be the English 
Langua club (ELC). 
To put the ELCs in perspective, a commonly asked question regarding co-curricular activities is “Can co-
curricular activities help students improve academically? There is plenty of evidence to suggest it does. (Black, 
2005)held that, “that students who participated in extracurricular activities have higher grades and better 
attendance.”  (Lawhorn, 2009) also confirmed that students tend to do better academically in school when they 
participated in after-school activities. In a study by Grafford (2004), it was found that there was a positive co-
relation between extracurricular activities, G.P.A. and Self-esteem. So too, did Chambers, & Schreiber(2004)who 
found that in-school academic organized activities were positively and significantly related to achievement. They 
found that adolescents who participated in academic clubs, enjoyed school more, had higher than expected high 
school GPAs and were more likely to be enrolled in college than their non-involved peers. Eccles(2003)also 
reported clear evidence that participation in extracurricular activities during the high school years provided a 
protective context in terms of involvement in risky behaviours and a promotive context in terms of academic 
performance. 
ELCs are academic clubs carried out during the students’ co-curricular activities. The ELCs give students the 
chance to participate in language activities outside the classrooms. During club meetings, students can enjoy 
games or participate in activities that are not possible in the classrooms. Here, students also learn to work in 
groups. This can work as a form of preparation for the students to face the real world. During group work, they 
learn to communicate with students of different races and temperaments. This is the reality which the students 
will have to face when they go into college or when they start working. Having to work closely with others may 
not be easy to some but it is a skill that students can develop through the ELCs because at university or college, 
working as part of a group, making group presentations and submitting a group report may become an everyday 
experience (Payne & Whittaker, 2000) 
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3.0. The Language Learning Environment of the  ELCs  
The ELCs, if properly structured and built into a supportive environment, can be conducive at the physical, 
mental and social levels because asMitchell & Myles(1998)postulates, learners are seen as ‘active constructors’ 
of their own learning environment. Many other researchers and academics (Kristmanson, 2000; Lantolf & Appel, 
1994; Larson-Freemon, 1991) speak of language learning needing a dynamic environment to enable it so that 
optimum learning can  take place. In fact, most language learning methods (Suggestopedia, Total Physical 
Response and community counselling) point to the fact that the most constructive learning takes place in 
situations that are non-threatening, stress-free and relaxed. In an observation by Kristmanson (2000), her students 
made the following comments to illustrate the point. 
 
x “If you are in a good atmosphere... you always learn something.” 
x “When everyone is having fun, I find that you have a really positive attitude and I find they talk more. We can 
make fun of each other, and laugh and learn from it rather than feel embarrassed...When we are laughing, 
we’re learning.” 
x “I find that a relaxed atmosphere is more conducive...to my learning...” 
The role of environment in language learning has been explored by many researchers. Chang & Shu(2008)In 
Wen-chi & Pin-hsiang (2008)confirmed that there was a positive relationship between the learning environment 
and student motivation. They stated the following four guiding principles to define an excellent learning 
environment. They said that a good learning environment should help to improve the learning outcome; provide 
the learner with care and support; inspire and boost the learning spirit and cultivate responsibility in the learner. 
Loi & Dillon(2006)said that all learning begins with making meaning. This is something that ELCs can provide 
because all its activities are aimed at engaging students to be active in the club.  
The question then arises is what are the characteristics of a good and supportive language learning environment 
such as the ELC? Wen-chi, & Pin-hsiang (2008) describe Smith, Neisworth, and Greer’s (1978)description of the 
learning environment as having several particular dimensions. Some of them include: The Physical environment -
which refers to the space or venue where the activities take place; The Instructional arrangements – which refers 
to the content and approaches including the materials and media used; The Social situation – which point to the 
teacher-advisor-student, student-student interactions and group dynamics. The Supportive services - would 
include help from the school authorities and external sources like the parents and the Education Departments.  
Nevertheless, to build an active environment will require a good deal of preparation and heaps of patience (Nash, 
2009). This paper aims to look at an instructional framework for the ELCs. 
 
4.0. Findings from the present Study 
 
To capture the reality of the situation, qualitative research presented a more pragmatic approach.Marshall & 
Rossman(1999)credits qualitative research as being pragmatic and “grounded in the lived experiences of the 
people.” Thus, the teacher-advisors of ELCs were the main source of information for the study. Ten teacher-
advisors from around the state of Sarawak were interviewed to explore the current status of the ELCs in the state. 
With regards to how they carried out their ELCs, some of their comments included: 
 
x ... “What I know is what I learned from my teachers.” 
x ...  “I get my knowledge from my senior teachers... they explain to me my role as a teacher-advisor.” 
x ... “We conduct activities based on our own experience.” 
x ... “They don’t give us proper structure of what we need to do as a teacher-advisor.” 
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Based on the above feedback, it was understood that the teacher-advisors did not have a proper framework to 
carry out their ELCs. AsBlair(2006)succinctly put it “teachers cannot teach what they do not know.” Therefore, 
this study puts forward a model to provide teacher-advisors some guidelines in managing their ELC activities. 
 
5.0. Structuring the English Language Clubs 
 
As data from the interview above indicates, presently, the teacher-advisors run the clubs with the knowledge they 
had from their own experience in schools or universities or with some reference from their senior colleagues. 
There has not been any attempt to define what the clubs require or how they may be carried out in a systematic 
manner. In structuring the ELCs a few factors need to be taken into consideration. 
 
5.1 The context of the ELCs need to be considered 
Not all the schools are the same. However, there is homogeneity of students and teachers. While some schools 
have superb facilities and financial assistance from a variety of sources, there are those who do have very limited 
resources. Thus, in view of the different circumstances, the clubs are run in a variety of ways. When selecting the 
activities, “the ability of the learners (or in groups their differing abilities) and their preferred learning styles” 
need to be taken into account(Chambers et al. 2002). 
 
5.2 The goals of the ELCs need to be defined 
Even though the language uptake of students cannot be measured, it would be prudent for the teacher-advisor to 
set some goals. Each activity to be given enough thought so that the activities can be carried out in an orderly and 
systematic manner. Otherwise, the focus of the ELCs can be easily distracted by ideas that are unrelated or 
irrelevant (Shahabudin Hashim, 2007). The goal should be for students  “to learn, not just in common sense 
ways, but  in an organised, progressive and systematic manner according to some generally accepted principles 
(Halliday, 1999).In small ways, the activities of the ELC could make a huge impact on the language learning 
efforts of the students. In addition to the fun and excitement element, the guiding questions should be: Why 
should students carry out this activity? What can they learn from this activity? 
 
5.3 A comprehensive plan need to be devised 
A comprehensive plan looks into all aspects of the implementation of the activities. The current status quo of 
ELCs is that schools conduct about eight to ten activities in a year regardless of whether they are major events or 
regular club activities. Some other on-going efforts like maintaining a notice board are not recorded or given its 
due recognition. A comprehensive plan takes into consideration all the activities that the school undertakes and 
the disruptions that could happen. These are worked into the schedule. Therefore, activities planned for the year 
have their tentative dates and the person/s in charge.  
 
6. The Framework for ELCs 
 
In structuring the ELCs, this paper attempts to provide a model for carrying out its activities. The Ministry of 
Education has provided comprehensive guidelines on how co-curricular activities are to be conducted. However, 
there are no guidelines for ELCsper se. In the absence of researches and studies in this area, individual teacher-
advisors run the ELCs in ways that they understand. The model that is suggested here is based on an on-going 
research and feedback from teacher-advisors. It provides the following advantages; 
 
x It gives the teacher-advisor a format to work with 
x It makes the task of managing the ELC manageable 
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Activities that are 
managed and 
carried out on a
continuous basis
• Activities that 
require long 
term planning 
and complex 
logistics
• A series of tasks
that cumulatively
form one activity 
• The club's main 
activities
weekly
activities
Monthly 
activities
On-going
activities
Annual
activities
x The activities carried out are systematic
x The activities can be reported and filed for future reference
x There is a systematic implementation of activities
x It is a comprehensive plan set for a whole school year
x The club can be accountable for its existence
x The level of the club’s achievement can be assessed
x In case of change, any teacher-advisor can take-over at any stage
x Students are informed about the club’s activities
The model suggested takes into account all the activities that the ELCs could be undertaking as part of its
year-long programme. As these activities occur at different points in time, the model is referred to as the ‘PIT’
model.
6.1 Weekly Activities
These are activities that are carried out during regular meetings. The activities selected for the meetings should
have the following characteristics.
x They should be conducted within the time allocated
According to regulations (Government Gazette No.5652 Jil 11/Bil.27), the time allocated for co-curricular 
activities in secondary schools, is between 140-180 minutes. If not properly engaged, the students will find the
activities that are time consuming to be tedious and boring. In addition, “by organizing space and time, we take a 
major step in avoiding discipline hassles.” (Gootman, 2008). Adhering to time allows students to keep their own
schedules as they may have to arrange for transport, their own tuition classes or other commitments.
x The activities should be relevant, educational and applicable
ELCs allow the students to use the English language a little more extensively than they would if they were in 
their classroom. The types of activities could range from simple language games to sophisticated multimedia
Fig 1: The PIT Model for English Language Club Activities
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interactive games. It should be remembered, however that there is no overt teaching in the ELCs. 
Nevertheless,“In learning a second language, the input a learner receives plays an important role in modeling the 
learner’s language development” (Kim, 2006). Thus, the teacher-advisor can set some target language 
items/vocabulary or sentences to be used during the activities. Littlewood(1981)explains that “part of 
communicative language teaching is that it pays systematic attention to functional as well as structural aspects of 
language.” In this way, there is a deliberate attempt to get students to use the language minus the stress. If 
students feel that their time was well-spent, they will return for more. 
 
x They should be interactional 
Language is caught only when it is actively used (Long, 1996).Interaction Hypothesis laid the foundation for 
the value of conversational interaction.The active use of language can be promoted by way of interactional 
activities. Interactional activities are not only fun but they present realistic opportunities to use the language.The 
“ultimate effect is for learnersto remove the barriers imposed in the limited classroom and move to the wider 
learning environment in which the learners live”(Sakai, Chu, Takagi, & Lee, 2008).Johnson(2009)refers to this as 
Real Operating Conditions, which refers to using language in real life. Any real life situations can be simulated 
within the activities of the ELC. During activities like community service, excursions and simulated language 
games, the students have no control over what the other person will say. In addition, other things are happening at 
the same time. Under such circumstances, when students pick up and use language it is authentic production 
skills. ELC activities can give ample opportunities for using this ‘proceduralised’ language (Johnson, ibid). 
6.2 Monthly Activities 
These activities are very handy when interruptions occur. Most schools have meetings fortnightly. Weekly 
meetings are very rare. Be that as it may be, the teacher-advisors have to deal with many events both scheduled 
and otherwise.  Sometimes, these teacher-advisors are instructed to attend courses or be elsewhere. The monthly 
activities can be used to tide them over until the next scheduled meeting. As these activities cannot be carried out 
spontaneously, they would have the following features: 
 
x They require a period of time to complete 
 
Any activity or task that requires some preparation can be classified under this category. An activity like 
Public Speaking needs time to prepare. The preparation can be part of the club’s activities without the students 
being physically present. Nevertheless, there must be some effort to keep tabs on the students’ developments. The 
teacher-advisor can always use the committee members for this undertaking. Asking the students their latest 
developments will not only show the nurturing side of the teacher-advisor but without proper monitoring and 
constant checking, the students could easily lose interest or worse still lose sight of the focus. 
 
x They are made up of different parts to make up a whole 
 
The monthly activities can also be part of activities within a term or a semester. The monthly activities cannot 
and should not function as isolated activities. They could be several activities stringed together to culminate in 
one activity or a common goal. An activity like story-telling or poetry recitation could be broken up into 
manageable parts whereby after their preparation that carries over a few weeks, the students present the activity. 
 
x They should be scheduled 
 
Any activity that requires any length of time is difficult to monitor. Therefore, if the teacher-advisor is 
indisposed or cannot be around to attend the meetings at a particular period of time, it could be entered into the 
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plan so that the students know that there will not be meetings at that time and instead they have to be doing 
something else. Tasks set using the libraries as confirmed by Bordonaro (2006) and self-access centers as studied 
by Detaramani (1999) have vouched for them as suitable places for out-of-class learning. This way, the students 
would be properly engaged during the teacher’s absence and they are safe even without the teacher’s presence 
because they are bound by the rules and regulations of the place. 
6.3 Annual Activities 
These activities by their very nature require much time, effort and resources. The sheer magnitude of the 
undertaking should be an indication that teacher-advisor cannot be expected to carry out such activities single-
handedly. In fact, the whole English Department should be mobilized to handle the logistics. The annual 
activities could be in the form of projects or they could culminate in a major event such as a concert, drama, etc. 
These activities have the following features: 
x They are singular in nature 
A major event that requires much preparation and time needs the participation of many teachers and students. 
Such events cannot be happening too often as the logistics are complicated and the implementation can be 
exhausting. Thus, only schools or institutions which have a very large student population, a large staff and ample 
funds can afford more than one such activity a year. In fact one major activity, if carried out well can have far 
reaching impact for those undertaking it and those participating in it.  
x They are promoted on a wider scale 
As the annual events involve much time, effort and resources, they need to be publicized so that many 
students are attracted to both participate and watch the event. It could also be a way to promote the club to the 
students who may not be aware of the benefits. Publicity, in itself, could also be a learning experience. Planning a 
poster is an example whereby students learn many skills apart from the language element. The committee 
member who makes an announcement during an assembly learns to make an effective presentation. It cannot be 
denied that the more publicity there is the more support the event is likely to gather. The publicity need not be 
confined to the school but could extend to the parents and community as well.  
x They may require the presence of an important person.  
To get an important person to be present as a guest- of- honor can serve a few purposes. Firstly, it gives 
credence to the activity. In addition, the guest is made aware of the efforts taken to improve the language 
proficiency of the students. The students will feel a sense of worth in participating in the activity and the teacher-
advisors feel appreciated in having the privilege of their presence. The guest-of-honour could be a prominent 
personality, a celebrity or even the principal or even one of the school senior assistants.  
6.4 On-going activities 
A supportive and encouraging learning environment does more than promote language learning. Such an 
environment beckons the learners very subtly into a realm of self-discovery and self-directed learning. The ELCs 
can achieve this by providing the support and direction necessary for a successful learning outcome. Activities 
such as reading corner, speakers’ corner and bulletin board are activities that can be maintained by the ELCs for 
all to participate in. They have the following characteristics: 
 
x They are not a permanent fixture 
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On-going activities are a long term commitment. The content on the bulletin board or the reading corner needs to 
be updated with the latest information. In the same vein, if language items are used, they need to be changed or 
replaced regularly to attract their curiosity and keep the attention of the students. Displaying the students’ work 
lets them know it is valued. Documenting the process of student work benefits students and actively engages 
them(Education world). 
 
x They need to be relevant 
Activities that are frivolous and trivial will not attract the attention of the students. On-going activities can 
serve as enrichment activities for students who need the extra support.  Students need to know and feel that when 
they participate in it, it brings them some benefit. Ausubel’s (1968) concept of meaningful learning refers to 
meaningful learning tasks as those that activate the learners active mental participation in relating to new 
information to existing knowledge(Novak, 2011).Therefore, some thought needs to go into the selection of such 
activities. 
 
x They need to be challenging 
On-going activities can promote discovery learning as envisaged by Bruner in 1967, whereby students 
interact with their environment by exploring and manipulating objects, wrestling with questions and 
controversies, or performing tasks. The attention of the students needs to be captured effectively enough to 
warrant a response. On-going activities like an interactive notice board can get even the most reserved of students 
to offer a response in the form of writing. Activities that fail to sustain the students’ interest will quickly fizzle 
out. A case in point is the fact that some schools put up idiomatic expressions or proverbs in common areas of the 
school like the canteen. Merely displaying them might catch a glance or two but if there is an element of interest 
in it like, they being part of a puzzle that requires completion, would be a more challenging approach.   
7.0 Conclusion 
For a majority of students, for whom English language is not their first language, face a struggle to grasp the 
language. One of the ways to help them is to remove the stress and apprehension attached to it.  An enjoyable and 
stress-free language learning situation is perhaps all the spark that is needed to kindle a fire of interest. Once this 
interest is created, it can only increase and find its way to a successful outcome. The ELCs could be the vehicles 
to light that spark of interest. Even as more ideas and approaches are forwarded to raise the standard of English in 
Malaysia, the role of ELCs should not be overlooked. 
 
The role of teacher-advisors is crucial in the success of the ELCs. They are the gatekeepers who plan and execute 
the activities. However, without the proper knowledge and understanding, even the best of teachers cannot 
perform at their optimum level. The model presented aims to assist teacher-advisors to plan and implement ELC 
activities for a year. With the right mechanisms in place, the ELCs can be vibrant and dynamic places of 
language learning. In addition to this paper being an approach for ELC management, it could be a catalyst for 
more researches in the area. 
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